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Whan I was asked to speak to this gathering today, I
found myself in a quandary. First, I do not think it is really
posssible to ccumunicate with people by spsaking from a preparad
toxt. No gocd teacher would do it, for he would bore his class
to tears.

On the other hand, you have to contend with the media,
You risk bzing misquoted or misreported if you speak off..tho-

cuff. So I doclded to conduct an experiment. I concantrated for
awhile, and imagined myself speaking to you off-the-cuff, and

personally took down what I found myself in imagination telling
you. The rasuly 1s curious. What I have before m: does not read
ike a normal toxt, and when I do refer to my so-callzd text, I
nsed not pretend that it is one. You can tell me at the end
whether I have baen able to communicate, or whether I have failsd.

Reading out from a text-book to children is a travesty of
teaching. In fact, a wise educator once said: "The first thing
to lzarn about teaching is that nothing can be taught". In other
words, a student is not a passive recipiont of infori.aticn
imparted by a tcacher. Learning is an experience. Every lasson
must be an z2xpardence for the student. For learning has to be
participatory. Every student must be an involved participant in
o lesson. This, in 2 nutshell, is the modern scientific per-
ception of the learning process. And it is this perception which
is buhind the phenomenal development in many countries.of what is
mown as cducztional technology.

Only an involved student learns. A non-involved studsnt
is nc more than a bleck of wood. Our students ar: not blocks of
wood. They are budding human beings. Their bodies, minds,

spirits and ..... /2.




spirits and emctions'muSt all be aroused, <ngaged and mobilised if
laarning is to be a complete and rounded affair.

I grant that most of our teachers are familiar with these
theories, but fine theories are not translated into equally fine
practice. Thare have been impediments to the translation of good

theory intc good practice. In the past, these impediments werc
lorgaly of an institutioral nature, and were inevitable. They arc
no longer insvitablz: now.

Let me sexplain., In 1959, th: first fully elected Govern.-
ment of Singapore had to deal with other priorities. Universal
primary education did not exist. It had to be provided. School
buildings had to bs mass-produced. They mushroomed all over the
placc. And teachers had to be mass-produced, Standards of
recrultment dsclined. The mass-produced teachers in turn mass-
produced studonts., Inevitably, the standards achieved werz lowsr
than those schieved now. The pass rates wera lower. The failure
rat:es were higher.

The oxplanation for all this is that it was an evolutionary
nucessity. After all, think of 211 the enormous evolutionary
wastage which accurréd, before the first human beings walkad the
carth., A pric: had to bevpéid for rapid development. Whother it
is studsnts or manufactured goods, mass unskilled or semi-skilled
production results in shoddy work, pcor quality, and low valus
added,

Let me give you an ahalogy from our economic history. Our
first problum in 1959 was &G deal with mass unemployment. dJobs
had to be creabed, all kinds of jobs, in their thousands :nd tens
of thousands, to mop up our unemployed. But our workers wire un-
skilled., S¢ wore cur managers, vho were deficient in managsment
skills. 3o the Guvernment encouraged lzbour-intensive industriss
of all kinds. And the necessary jobé were created.

This was only the first step. Unskilled workers in
labour~intensive industriss meant low wages. And with low wagos,
workers could rot afford to rant or buy homes., So ws began te
climb up the next few rungs of the svolutionary ladder. Ws began
to “rain our worksrs in higher skills, so that they could opsrate
highsr technology, produce highoer value added goods, incraase
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praofit margins end incrcass wages. As earnings increased, so were
CPF savings incronsged. And with increased savings, we were able fo
provide HDB flats fur ocur workers, All the new HDB townships

vhich we know today, and which houseé some 70 per cent of cur
working populaiiocr:, sprang up all ovar the island.

All this was not done in a day. It took us mor:: thon
20 years to arrive at where we are today, -And today we talk
" about progressivelf higher skills, gquality control circles, zerc
defect work, high:r productivity, higher valuc added, better team-
work, improved new generation HDB flats, an MRT system, and so an.
In short, a qualitative transformation has taken place in cur
society. I cazn assure you it was no easy transformation,

. Primitive preconceptions had to ba shattered. Attitudes
had to be trensformed, incentives and rewards devisszd and roviszad
to sceure maximum porformancs, It was a colossal educaticnal
process. At laast in one small fi2ld T myself was closely involved.
My training as a teachsr helped. In fact, together with peopls
like your Minister for Education, the Prime Minister and his
collzagues, we were all engagsd in alvastléducational effort. But
we did not teach in class-rcoms. I myself had to conceive of the
whole labour movemont as a gigantic cducational workshop,
Fortunatsly, I had colleagics who knew what we ware trying to do.

I will give you an axample., Collective bargaining is today
2 very sophisticabed affair. Managem:nts, trade unionists and
government roproessntatives sit down together and discuss the stato
of the econumy. They study charts, graphs, statistics of =1l kinds,
and then coms to a consensus on wage increasss snd the like which
the economy can bear., People have been trained to think of the
nation as 2 whole, and not only of their narrow ssctional interests.
But this was not the case 20 or 30 years ago. Let me tell you how
the five month=lung strike in the old Singapors Traction Company
bugan in 1954. First of all, the union's claims were formuloatsd in
the most extraordinary fashion. Somshody says, "Well, you kaow,
1:4%s com: to the bonus. Hew much shall we ask for?" and scmabody
says, "Well, why not three waoks?!  Somebody «lse says, "Well,
rover mind, make it four woeks". No study of balance sheets,
nsthing of the kind. And this is how th: negotiations bezun. Al
25 mon in the contral committse of the uniorn cams along - Chinsss,
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Indians, Malaye. They were in their uniforms, bus conductors and

drivers, and =11 smelling of perspiration, And poor Mr Wilson,
tha General Manager of the STC, who knows sxcellent Malay, ha

sits red-faced on the othsr side of the table, while I am suppossd
to bz the spckesman. And the President of the Urion was one
Sathdeo Singh, a fizrce, six-footed, burly chap, who used to live
arcund Upper Dickson Road. He sh¥ys to me, "Okay, Devan Hair.

Aveic chakap sama ini babi punya orang. Jangan chakap banyak. Dia

mahu kasi -kah, ta'mahu?  Chakap sama dia." So, meanwhile poor

Mr Wilson, who knows excellent Malay, goes red in the face, He

agks, "Well, what did the President say?" I reply, "§ell,

Mr Wilson, he wanis clarification on your response to item 4 of
) claim noc.2, and so on". And old Sathdeo Singh starts agein,

. "Okay? Sudah translate? Sudah ch2kap? Okay. Lagi chakap sama
ini binatang orang puteh ........" says hz, Very strong that way,
you s=¢? With the result, of course, that we had a striks for
five months - no public transport for five months,

So you ss=i, it was a long road w2 have travelled,

" The same long rcad has been travelled in our schcol system,
Twenty years 2go, the top priority was to provide universal primary
gducatien for ocur children. It was a huge administrative problem.
Thore was 1ittle time for professionalism., No one thought of

classifying children into quick starters, average starters, slow
startaers, nen-starters, and so forth.

But today our schbol system has come of age. The accent
today is on praféssionalism. ‘The objectivgs of education have been
widened and docpened beyond all recognition. The teacher is no
longar regarded as a hastily recruited and hastily trained auto-
maton, to impart the three Rs to other automatons. Our schools are
nc longer regardad'as a huge administrative headache for a burcau-
cratic Ministry of Education to handle.

Often unintelligible circulars from the Ministry of
Tducation have given plzce to a new set of objectives, standards
and priorities. Our teachers hava yet to digest the new demands

medc on them.

Let us take cbjzctives first. The over-all objective is the
the all-round development of ovr human resources. By which we mean

‘not pnly .s
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nct only equipping cur children with papar qualifications. On the

contrary, sducation is seen as being simultaneously a quesiion of
maintal culturs, physical culture, emotional culture and moral
culture, l=ading to a wsll-balancsd and rounded human being and

citizen.

We recognise that our children ars different from gach
other. They have varying abilities and capacitiss which have to
be catered for. Not ceverybody is squally wall endowzd. There are
the bright, the average and the slower pupils. And we camnoi
afford to neglact our retarded or handicappted children ~ither.
Everybody must be “rained to lead useful and productive livas,
according tu the msasurs of his or her capacity.

If we arc to dsvelop our human resources, which arae tho
only resources we have, all our pupils, the bright, the avorags as
well as below-averags must be provided with opportunitics to
davelop to their fullest potentizl.

To ignora our brightest students in the name of some
imbacile zgalitarizn crezed weuld bs criminal social folly. In
most advanced countrizs, like the United States, Britain and
Westarn Burope and sven in tha Scoviet Union, spucial programmos
for spacially gificd childrsn are conscicusly and deliberately
made available.

To ignorz cur liss well endowed children would be squal .
folly. In fact they require more specialised attention, more
vigort to sudic-visunl zids and so on. They also require

spacially troined =nd giftzd teachers.

It is cducational fclly to stiflc our slow l=2arnsra by
sibiing for thom unrealistically high targeté. They should not be
mad: to §allop through the same course and at the same‘pace as ths
brightest pupils.

I would ihink that teaching an *‘E' Class is a greater
professional challsnge than teaching an 'A' Class. I was thers-
fure distressed 50 learn that some teachers feel discouragsd when
thay teach slow loorners, and aps frustrated when their pupils do
nct achieve "Good® results. But.let me put it this way. A4 tuacher
whe helps = studsni %o improve, for axample, his Mathomatics from o
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grade of 30 por cuent to 50 per cent has achisved as much, if not
mors, than ancthor teacher whoe has h-lped his puplils te improve
from 90 per cent o 95 per cant.

If childran of varying abilities and capacities ars to bs
caterad for, clearly we require différont syllabi, differ-nt scts
of 1
system, syllabus and tcaching zids ‘would be disastrous.
Flexibility and z2daptaticn of teaching methods and aids to mect
varying needs, and not uniformity, must become th: nsw sigrificant

earning mutoricls, and differant tezching methods, A uniferm

profossional weichwords for teachurs.

This is what is meant by the professional three Is for
teachers: Indeopendencs:, Initiative and Imnovation. Tha quolity
of & school, thc resulis it achieves for its students, cannst be
decormined or docre.d by the Ministry of Education. Thaoy dool
with files up thare in Kay Siang Road. But in your schools 2nd
classrooms you dual with living, breathing, feeling, thinking,
budding human buings, with incalculabl:z potentials for good or
svil, for sugcuss c¢r failur<, And if you really want to do woll
28 a teacher, you will havs to devslop indepindsnt thinking,

Thas Ministry can at best provide no more than brosd guids-
linus. And thesso guidelires should never be regarded as mindatory
o infallibl:, They are not. It is the teachers who musit take
the initiative (0 maks necossary adjustments to guidelinus or
curriculum packages to suit the naeds of a particular clmss. For
cxample, it may be baitter for a teacher to tezach a class of slow
pupils 60 per cout of the syllabus and have them learn thair
lessons well, than to rush through 100 pzr cent of the syllabus
without th: pupils learning anything. .

Agair, irpovation in introducing new tenaching techniaques,
nuw tzaching 2ids nd new activiti-s in the class must coms from
the toeachors thums:lves, Do not look over your shoulders ot the
Ministry of Educutisn, for you will lock in vain,

Incidonbeally, 13t us not go back to the days whon school
inspuctors wore no botosr than terrorists. If there are =y such,
*hsy cught to bs sucked. Inspectors, if they are te justify thoir
wxistence at nll, must prove themselves as the professicnal alliuss
and frionds of toschers. Thsy should b m:ntors, not LOrmINEors.
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A1l this is explicit as well as implicit in the now
apprcach to eduesticn in Singapore today. Ever higher profossional
skills need %o bz acquirsd and put igto practice, and teachicrs ars
the kay digits,

Religicus znd meral aducation instruction matericls are

currently being propared.  But ask yourselves one thing. Do you
raally believe, "does anyone in his senses really believe, that our
young Singaporcons ars 211 going to become morally upright becausa
trachers will soom be oxpected to dole out doszs of morality and
religion through tuxtbooks?

Morality, dzsirable vzlues like courag:, considerciion for
others, unsclfishnzss, loyalty to one's family and fellow citizens, :
honesty, intosgrity, ond 2ll the wholc host of desirnble vircucs and .
stordards cannot bs conveyad by conventional means through
convontional and, boring textbooks. Only inspired teachsrs con
moks moral valuss and standards comz alive, as inspirsd parenbs
ond teachers had dons bufor: them in the grsat traditional
civilisaticzns of the past.

All.children luve sturdcs. And every teachsr rnecds £2 bo
2 good story wsllor. Now good story tellsrs do not put their

pupils to slzap, wheth-p it is Confucianism, Christian virtus:s,
Islamic virtucs, Buddhism cor Hindu culture, thors cxist counbloss
fubles, legends, tzlos, proverbs of all lands and climes,

cnshrining -11 tho desirable virtucs and valuss which we scok ©o .
progcbe in our sceisty.  So pleass de not inflict on our children '
in Sscondary Thros and Sccondary Four abstruse dissertations on
m.taphysics, orelity, relizious architecture,‘and 8¢ on., You

will only bore them te death. The rols of the teacher and the

kind of tuxtbuo@s he usss for mopal ingtruction and religious

studizs must hove wily one objective:  evolks highur thirsts ond

highcr appetites in vur children through living and vibrant tales
‘and fablasg,

Miracles of toiachar-pupil communiczbisa can occur only if teachers
know the knack. Lit me give you an examples The rivers of Paheng,
Johare and clsewhors in Maléysin are infested with crocedilcs -
torribly prodotory scptiles.  Conturics of bitter oxperi-nce coined
for the Malays a very tulling provarb: "Ayer tanang, jangon di-
sangka tiada buays¥., {The water is calm, bubt don't beliuve thet
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tharae are no crocodiles.) Most Malay children in Malaysia know
this proverb, and they don't go fooling about in calm but
crocodile-infested waters. I too knew this proverb as a boy living:
in Muar. Believe me, I was never tempted to swim in the Muar
river, even in raachas which were considered safe.

Imaginc the numerous things ws could vivify for our children
through this proverb, for example, in current affairs. You tell
your class this proverb, and then say: "So you believe that
baczuse ASEAN and Scutheast Asia are calm at the moment, that
there are no crocodiles? But look at Vietnam and the Thai-
Kampuchean bordsr, There are crocodiles, only they are military
and political'crocodiles." And you can build a whole lesson on
this one preverb. ‘ )

As in literature and language, so in meral instruction and
rcligious studies, the use of language must be quite distinct from
the use of lenguags in the science subjects, In physics, chemistry
and bielogy, languags has a primarily functional use. It is used
to impart information, facts, instructions. A&nd textbooks in .
these subjecis are intended for the eyes, and not so much for the
cars., But I am seized with consternation when I find a toeacher
teaching language, literaturc or oral English, as though
language too was meant primarily for the eyes. But in these areas,
aural comprehunsion and participation plus visual comprehension .go
Loéether, with oural ccmprehension and participation predominating.

Poetry, for cxample, is not meant for th2 eyes. It is
mesnt for the cars. The same goes for music. Facts are primary .
in the sciences. But ideas and sound valuves are much more
important in the teaching of language, literature and moral
insbruction.

You want an illustration? The telephone directory is full
of facts. But it doszs not contain a single idea. Now, you cannct
troat Macbeth, or thz Sermon on the Mount like a telephene
dirsctory. Tho drama, the passion and tragedy of Macbeth, the
sublimity of the Sermon on the Mount, must be brought out start-
lingly alive through quite other means.

I will give you another illustration. I recently visited
a class wherc 2 lesscn in oral English was going cn., And I
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romembered reading years ago 2. very good British bock on the
effective teaching of oral English. I wrote on the blackboard
what apparently was a simple and bald statement of fact. "This is
my mother's black cat,” I asked the class what that sentcnce meant.
The answer was thzt it simply ﬁeant what 1t said. I proved to them
that this was ot so. Depending on which word is stressed in thet
simple sentence, it can in fact refer to six different situations.
Let me illustrate.

1. "Ihis 1s my mother's black cat.”

Not that black cat. Not the other, But this.

"This i3 my mothsr's black cat.”

Who szid it wasn't? A quite different situation.

"This is my mothar's black cat.”

Nob your mother's. Not his mothar's. But gg_mother's.

This is my mother's black cat.!

Ycu ®oc, my father has a blaﬁk cat.
My uncle has a black cat. Others too have black cats.
But this is my mother's.

'"This is my mother's black cat.”

My mother has a brown cat, a white cat and so on.
But this 1s her black cat.

"This is my mother's black cat."

My mothsor has other black pets. She has a black degz,
a black rabblt and so on. But this is her black cat.

I cculd feel in my bones that the class had come alive.

The striving fur sxcellancs, for quality, is not confined
Lo cur factorics, offices, ports and othar places of employment.
Professionzl excollence is equally crucial irn our classrooms. '
Indsad, the success ¢f our efforts to promote axcellence in the
quality of adult working life, will dépend very much upon the
success of our teachers in our classroocms. ’
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I am not suggesting that our teachars have so far basn a
worthless loi. Compar:d to pupils in other countries, Singapires
pupils have dona well. A good deal of th:. credit for this goss oo
e teachsrs, I have no rcason to doubt that the ganerality of
curr baachers zps: dedicated and efficient. I am mercly suggusting
that we can do a groat deal better by and for our children. Thoy
arc our futurs. Thsy ar: Singapors's futurs. And they desasrvs
the best ws can give them. And the best we can offer thom can b
vory much improved if we becoms professional in ths real sonse of
che term.

How to cbtzin higher prof:ssional standards? Ask cursclves
continually the following qusstions. Can our teaching stratogics
bz further improved? How can we make our lesscons mors offsctive?
Arc cur tests rolovant and valld? Are we making sufficient uss of
medorn educaticnal technology? Are we merely imparting informabicn
4o cur pupils, or are we encouraging, inspiring and guiding then,

e cpen the doors of knowlodgs for themselvas, Teachers shculd nnt
"accopt slipshod op profe zssionally ungound work, whether by %thome
silves or by their collzagus=s.

You snould not think that you have lwarnzd all thore iz to
lzzrn when you have graduated from ths Institute of Education.
Indcnd, as modorn «ducatiocnal doctrin:zs and teachnology advanca,
you may well hav: to unlearn 2 good deal of what you had lesrnd
from the Inshioub . of Education.

Kbbp corstantly hbr\asf of cducntional developments cls:
whar. Shar& y.ur oun sypericncez and insights with teachers in
ovlisp schools, Formal courses, workshops, sominars and con 1fsreincss
enhance professional knowlﬁdg‘ and skills.

Informal meare o professional development are =qually
important. On-tha-job exporience and guidancs by senior
pirifessionals arc two sxamples. Read professional journals and
beolkes, both from h-a: and elsewherc. Let us lsarn from tho

sxporicnces of others and thoir innovative idaas.

_ Tho real tust of a good lesson is this., Has it boua 2n
toxperience™ for the pupil, IFf it has been an “experienca® it
car: only mezn (v thing. You have given of yourself. Your reward =
job satisfaciion! Bucpuse of you, some or scveral children will
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have become better 1nformed and better motivated students. And
what greater spiritual reward can any teacher expect?

I intend to practise what I preach. The late President
Sheares used to leave thz Istana two or three times a wéek, go to
the Kandang Kerbau Hospital,'and conduct free operations for poor
femala patients. ‘

Beginning 1983, 1 intend to ask Dr Goh permission to take
a couple of classss a week in'language and literature, and perhaps
moral instruction as well. I won't choose a class of brignt .
students. T would like to deal with average students. And on
Teachers' Day next year, you may expect to hear more from me.
Liks the late Presidant, there can be no charge for my services.
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